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Introduction




Introduction

The materials

Providing an appropriate program for individual ESL students means respond-
ing to their learning needs. An essential initial step is collecting information
about students’ prior language and learning history, such as the time they have
spent at school and the languages they speak. Any literacy skills a student

has in one language are likely to be useful in learning to read, write and speak
further languages. As a guide to whether these skills are available to be called
upon in learning English, it is worth making a semi-formal assessment of a
student’s level of literacy development in her/his first language, or the language
in which s/he has received some education. First Language Reading and Writing
Assessment Materials have been developed to assist teachers to do this. The
languages covered in the kit are Arabic, Khmer, Somali and Vietnamese.

Although newly arrived students often have had education in their first or
strongest language, this is not always the case. For example, some may have
received schooling in a second or additional language they were learning.

While many students possess literacy skills acquired through a range of life ex-
periences, this kit is concerned with assessing literacy skills likely to have been
learned in a school context. The materials can be used with students:

* who are at the early stages of learning English

» who have had limited schooling or severely interrupted schooling

» whose class teacher feels the need for some additional information about any
prior development of reading and writing skills.

Target student group

The tasks have been designed for newly arrived students entering Australian
schools at the upper primary and the secondary level, however, some of the
early tasks may provide useful information about younger students.

What can using these materials show?

These materials give teachers an indication about whether a student has begun
the process of learning to read and write in another language and identify:

» specific basic literacy skills and understandings that may be transferable to
learning to read and write in English

+ how familiar a student is with basic reading and writing tasks of the kind s/he
is likely to meet in a classroom in Australia.

In the light of this assessment, teachers will have a better idea of the kind of
literacy program appropriate for the student. The information gathered will need
to be supplemented by further observations and assessments, and continuing
collection of background information about prior learning, gathered through
interviews with parents or guardians.
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The materials

The materials comprise a series of reading and writing tasks of increasing
complexity. As far as possible the tasks reflect the kind of early learning
experiences that students might be expected to have had if they have begun
to learn to read and write in another language. A range of people, including
Multicultural Education Aides (MEAs), has been consulted in the authentication
of the materials and tasks.

Literacy levels

The tasks chosen provide opportunities for students to demonstrate the kinds of
reading and writing skills described in the early levels of the English Curriculum
& Standards Framework (BOS, 1997), however, they are solely for the collection
of information relating to early development in a student’s first language or
additional language. The ESL Companion to the English CSF should be used to
monitor students’ development in reading and writing English.

Using the materials

When should these materials be used?

By coupling background information with observation of newly arrived students’
responses to classroom tasks involving reading and writing English, classroom

teachers may be alerted to the possibility that a student is in the early stages of
acquiring literacy in another language. In such cases, administering the tasks in
this kit will give a clearer picture of the literacy skills the student might have.

The materials should be used after a student has had two or three weeks to
settle into the school and after other background information has been collected.

Conditions of assessment

It is recommended that the tasks be carried out under the direction and guidance
of a teacher familiar with the student. An interpreter or MEA should give verbal
instructions for each task in the language in which the literacy skills are being
assessed.

It is recommended that the teacher consult with an interpreter or MEA in
recording observations and comments. Full test conditions are not necessary
when the student is working on the tasks. The MEA or interpreter should clarify
the task for the student, as needed, and should give as much guidance as is
necessary to encourage the student to attempt the tasks.
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The tasks

Seven reading tasks and seven writing tasks from simple to more complex are
provided. Reading tasks 6 and 7 have more than one part to them. The reading
and writing tasks are interspersed, so the student has an opportunity to show
what is known of reading and writing at the same time.

Sometimes students’ cultural and schooling background might influence the
difficulty of a task. If this occurs and they are unable to complete a task due

to unfamiliarity with the particular task or text type, they might still be able to
attempt or complete later tasks. For example, reading task 7 involves reading a
diagram, which may be difficult for students who are unfamiliar with working with
factual text in this format, however, the same students may find reading task 8
more familiar and consequently easier.

If a student is very competent in the beginning tasks, the teacher should skip
one or two and proceed with the more difficult tasks. Age and conceptual
development will also affect students’ ability to complete tasks, therefore younger
students may not be able to attempt all the tasks.

It is up to the discretion of the teacher to decide at what point the assessment
should end, but it is important to stop before students lose confidence. At the
conclusion of the assessment, the teacher should complete the Student details
form to indicate which tasks have been attempted.

The tasks are placed in the following order:

Reading tasks 1 Writing task 1
Reading tasks 2 Writing task 2
Reading tasks 3 Writing task 3

[Reading tasks 4
not used in 2nd edition]  Writing task 4

Reading tasks 5 Writing task 5

Reading tasks 6A Writing task 6
6B
6C

Reading tasks 7A Writing task 7
7B

Reading tasks 8

(Please note that writing task 7 should be the final task.)

Recording results

All answers are to be completed in the language of the materials.

The tasks are not ‘scored’ or marked, and the information is not amalgamated
to give an overall result. The tasks simply give a student an opportunity to
demonstrate specific reading and writing skills without indicating her/his level of
literacy in a standardised way. The information gained from watching the student
attempt the tasks will need to be informally analysed to gauge her/his literacy
skills in the language of the test.

FIRST LANGUAGE ASSESSMENT MATERIALS



A summary sheet is provided for recording each student’s details and the tasks
attempted.

Each task comes with an observation guide, which provides:
» an English version of the instructions the student will be given
 a list of the skills that the task can assist in assessing

* a space to note observable behaviours, for example, the way in which the
student has approached the task and how much assistance was needed or
asked for

» a space for other comments.
Some samples of completed observation guides are included on pp. 15

The teacher will need to photocopy the student worksheets and observation
guides provided in these materials in preparation for the assessment.

Additional information

Background information relating to language and culture are provided for each
language, at the beginning of each set of tasks.

Working with interpreters and MEAs

It is important that students have support in the language of the test while
completing the tasks. Before assisting in the assessment, MEAs or interpreters
will need time to read page 8 which describes the assessment conditions and
the amount of help that should be given.

FIRST LANGUAGE ASSESSMENT MATERIALS 8



Notes for interpreters or MEAs

These materials are designed to help teachers collect information about the
skills students might have in reading and writing a language other than English.
The assessment will be in a student’s first language or in an additional language
in which they might have had schooling.

The student should be reassured that:

» the tasks are not a test, but are designed to find out what the student can
read and write in the language assessed

+ the information will help teachers develop a suitable classroom program for
the student.

The tasks are to be given informally; that is, not as a formal test, but in a helpful
atmosphere where students are encouraged to ask questions and discuss the
tasks they are required to complete. Therefore, they should be encouraged to
seek clarification when necessary.

Students should be given every opportunity to demonstrate their ability, however,
they must not be told the answers as this would distort the results.

If the student makes an error, just allow them to complete the task. At the end

of each task, praise the student’s efforts.

If a student experiences too much difficulty with a number of the tasks, the
assessment should stop. When this happens, it is important that the student
feels comfortable with what has been attempted and is not made to feel any
sense of failure.

FIRST LANGUAGE ASSESSMENT MATERIALS



Overview of skills and strategies

Reading skills

The tasks provide the opportunity for students to demonstrate their ability
in reading in their first or other language to:

recognise some words

match familiar words to pictures

show awareness of letter—sound relationships
say the sounds of some letters

read in the correct direction

read simple sentences

read a short text aloud

read with expression

complete a cloze activity

use title and illustrations to predict meaning
read longer texts fluently

retell the text in a logical sequence
demonstrate literal understanding of main ideas in a short, informational text

demonstrate literal understanding of supporting detail in a short,
informational text

demonstrate interpretative understanding of main ideas
justify a response with reference to the text
answer questions and follow instructions.

Note: as Chinese is character-based rather than alphabet-based, suitable
adjustments in the Chinese instructions to students are made to identify
characters and phonetic features accompanying them.

Reading strategies

The tasks provide the opportunity for students to demonstrate their
ability to:

use illustrations to gain meaning
re-read to clarify meaning

monitor own reading

seek assistance, if necessary

clarify or correct, if necessary

scan to locate vocabulary and detail.
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Writing skills

The tasks provide the opportunity for students to demonstrate their
ability to:

hold a pen correctly

form some letters correctly

write in the correct direction

write legibly

position letters appropriately on the page

show awareness of letter-sound relationship
complete a simple sentence

write a few sentences on a topic

use and maintain simple, but appropriate, tense or time markers
use some punctuation

construct a short text on a familiar chosen topic
construct a short text on a given topic

use paragraphs

use adjectives and adverbs to add detail

link sentences using conjunctions.

Note: as Chinese is character-based rather than alphabet-based, suitable
adjustments in the Chinese instructions to students are made to identify
characters and phonetic features accompanying them.

Writing strategies
The tasks provide the opportunity for students to demonstrate their
ability to:

seek assistance, if necessary

self-correct, if necessary

attempt spelling by using familiar letter patterns
proof-read for meaning

proof-read to identify and correct spelling errors, punctuation errors,
incomplete sentences.

FIRST LANGUAGE ASSESSMENT MATERIALS
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Arabic language background notes

The language

Arabic is spoken in many countries, consequently there are many variations
in the language, particularly in the dialects used for everyday communication.
Consequently speakers from different countries may have difficulty
understanding one another.

The Arabic language has the following characteristics:

» The consonants in Arabic are generally used to denote the base words, and
the vowels carry grammatical information, such as what part of speech the
word is. The vowels are made by using accents. The accent over, under, or at
the beginning of a word determines its sound.

» Text is read from right to left. A book is read in the reverse direction to
English, pages being turned from left to right. Capital letters are not used. Full
stops and commas are used, but are not common. Spaces between the words
may be almost unnoticeable.

» The Arabic language has masculine and feminine forms. This is not always
apparent in speaking as the words may give no indication of gender, but in
the written word the gender may be shown.

* Nouns have a single, double and plural form. Often the plural form is a
completely new word.

» Tenses are similar to English. The future tense is indicated by a word meaning
will in front of the word. The present tense is indicated by yeh (masculine) or
teh (feminine). The past tense is indicated by the ending of the word.

» There is no word to indicate ownership, rather a letter is added to the end of a
word.

Schooling

Given the many countries in which Arabic is spoken, schooling systems differ.
Although many students study the Koran in Arabic, it is a difficult text to read and
they may not be able to read Arabic in contexts other than religious studies.
Schools often emphasise the teaching of grammar and handwriting. The
formation of letters is like an art form and great pride is taken in reproducing
letters well. Students usually learn from an early age to write in the cursive form,
instead of printing the letters first.

FIRST LANGUAGE ASSESSMENT MATERIALS
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Chinese language background notes

The language

Chinese young people coming from overseas are generally divided into four
categories: from Mainland China; Hong Kong; Taiwan and Southeast Asia. Many
students from Southeast Asia today have an English education system and
Chinese is treated as a subject rather than the instructional language.

The Chinese writing script is called Hanzi, and it is mostly ideographic
(character-based) in origin instead of phonetic. As a result students need

to study a separate phonetic system, Hanyu Pinyin (Mainland China and
Singapore, using Latin letters) or Zhuyin Fuhao (Taiwan, non-Latin letters, akin
to Japanese letters), before they use it to assist with the pronunciation of Hanzi.
So even before they commence any study of English, mainland students are
equipped with a phonetic system with identical sounds for most consonants and
similar sounds for vowels to English and they are used to sounding Hanyu Pinyin
letters out. The spoken language is called Mandarin, or Putonghua in China and
Huayu in Singapore.

Students from Hong Kong do not study a formal phonetic system before they
start learning Hanzi. They learn and remember Hanzi characters by rote.
However they do have names spelt in English letters as they acquire the English
phonetic system. They also have the benefits of a historical more English infused
environment and they insert English words into their everyday conversations.
The spoken language is Cantonese, or Guangdong Hua a regional dialect in the
south. Due to changes in the Hong Kong education system after 1997, more and
more students will use Mandarin as their instructional language.

Taiwanese students find it more difficult, as their alphabet is non-Latin.

The spoken language is Mandarin, or Guoyu.

Chinese writing has two scripts — simplified and traditional. Mainland China

has simplified its script as the government wished to propagate reading. And
Singapore has followed due to economic considerations. People from Hong
Kong and Taiwan continue to use traditional Chinese, which has slightly more
strokes for certain characters.

Schooling

Chinese place strong emphasis on education for their children. While schooling
differs a little across the various Chinese-speaking countries, in general it will be
more formal than in Australia, with teachers held in high esteem, and a higher
emphasis on book learning, homework and to an extent still on rote learning —
the latter also is partly conditioned by the need to learn the difficult ideographic
writing system. School in Hong Kong and Singapore may have more English
influence.

FIRST LANGUAGE ASSESSMENT MATERIALS
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Khmer language background notes

The language

Khmer is the official language of Cambodia and is the main language spoken in
the country. Many older Cambodians are bilingual in both Khmer and French.
The Khmer script is based on an Indian syllabic writing system introduced to
Cambodia around the third century A.D. by monks and merchants.

The Khmer language has been termed ambiguous in the sense that it contains
hidden meanings. The Cambodians themselves respond to elaborate linguistic
cues that are hard for outsiders to decipher.

The Khmer language has the following characteristics:

+ Itis grammatically simple. There are no masculine—feminine or singular—
plural word complications. Many words vary depending on the status of the
speakers, such as whether an older person is talking to a younger person.

« There are no tenses as in English; but words indicating time change are
added to sentences to make time clear. Khmer is not a tonal language.

* The script is written and read from left to right.

» The script is far more complex than Roman scripts, having 23 vowels,
33 consonants, 24 dependent vowels, 12 independent vowels and several
diacritics. Diacritical markers, ‘legs’, are placed above, below, to the left and
to the right of consonant symbols to create different sounds and therefore
different meanings. Vowels do not have ‘legs’, but are placed in certain
positions with respect to consonants to form particular sounds and meanings.

» There are no spaces between words in Khmer writing, but spaces are placed
where pauses in speaking would occur.

Schooling

After independence from France in 1953, the school system was based on
the French system and led to the baccalaureate at the end of secondary
school. Standards at primary and secondary schools were similar to those in
France, and university degrees were comparable to those awarded by French
universities. French was usually used in secondary and tertiary courses.

After the Khmer Rouge took power in 1970, most primary schools and virtually
all secondary schools and universities closed. The Khmer Rouge almost
completely abandoned the former education system, concentrating instead on
some elementary education and ignoring the higher levels. The disruption of the
1970s is still having an enormous impact on the education system today. Access
to basic education is still difficult for many people, with only around 50 per cent
of students completing five years of primary schooling.

Texts

In many Khmer texts there is a focus on how the people and the land are

linked and how the individual’s identity is bound to the country. There is often a
‘lesson’ in the texts about appropriate behaviour. The simple texts used in these
assessment materials typify these characteristics.

The structure of the text in reading task 6, Living in the Countryside, should

be familiar to students who have had some schooling. The inset in the top left
corner denotes time and places the text in a situational context.

FIRST LANGUAGE ASSESSMENT MATERIALS
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Somali language background notes

The language

Somali was an oral language until 1972 when the Roman alphabet became
the official script for writing the language. The written language was only in
existence for a short time before war broke out, therefore, variations in usage
are sometimes found. The spelling of a word may also vary because it is

pronounced differently in different parts of the country. Traditional communication

of oral history has been via the epic poem.
The Somali language has the following characteristics:

« The Somali alphabet consonants are: b, t, j, x, kh, d, r, s, sh, dh, ¢, g, f, q, k,
[, m,n,w, h,y.

+ The short vowels are: a, e, i, 0, u.

+ The long vowels are: aa, ee, ii, 00, uu.

» When a long vowel joins a short vowel, an apostrophe separates the sounds,
e.g. go’aan

» Some letters are used in the double form: b (xabbad), d (eddo), r (carrab),
g (degganaan), | (ballan), m (ammaan), n (annaga)

» English letters and sounds that are not used in Somali are: p, v, z, th.

* The punctuation is the same as for English.

» Question forms and tense structures are similar to English, but there is only
one past tense.

» The order for adjectives is the opposite to English (black cat — cat black).

« Concepts of colour and direction are the same as in English, but are
determined by context and usage.

Schooling

Many Somali students have had no schooling, disrupted schooling, or schooling
in a second or third language. Those who have attended school have usually
experience teaching methods very different from those found in Australia.

Many Somali students speak more than one language. For example, if they
have spent time in a refugee camp, they may speak Somali and the language
of their refugee camp — Sudanese, Ethiopian or Swahili. They are also likely to
have studied, or to be studying, Arabic as part of their religious studies.

FIRST LANGUAGE ASSESSMENT MATERIALS
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Turkish language background notes

The language

Turkish belongs to the Altaic sub-branch of the Turkic languages. It is the first
language of about 150 million people who live in various countries extending
from central Asia to Europe.

Turkish is also the language of a sizeable Turkish community in Australia.
Turkish language has the following characteristics:

* In 1928 the Ottoman (Arabic) script was replaced with phonetic variant of the
Latin alphabet.

» There are 29 letters in the alphabet, which include;
+ 21 consonants: b,c,¢.d,f,g, ,h,j,k,l,m,np,rs, t,vy,z.
8 vowels: a,e,l,i,0,6,u,U
» Turkish does not contain English sounds such as : g, w, x.

* The most distinguishing characteristics of Turkish in comparison to other
language are vowel harmony and extensive agglutination. Turkish frequently
uses affixes , or endings. One word can have many affixes and these can
also be used to create new words, such as creating a verb from a noun, or
a noun from a verbal root. Fro example: Gin (the day) , Ginin the day’s,
of the day, Gune, to the day, Gunden of/from the day. Ev=house, evim=my
house, evinde= at your house, evindeyim= | am at your house. The basic
word order is : Subject + Object + Verb. For example, Hakan okula gitti
(Hakan —Subject, okula —school , gitti —-went)Turkish has no noun classes or
grammatical gender.

» The punctuation is the same as for English.

Schooling

The Turkish education system mandates 8 years of primary education between
the ages of 6 and 14. The high school lasts 4 years. The different kinds of high
schools in the education system include: Public High schools, the standard
type; Anatolian High Schools which provide additional skills in a selected foreign
language (English, German, French), Science High Schools which focus on
science education; Vocational High Schools, which focus on a certain type of
profession. At the end of high school students take a High School finishing
examination in order to continue their studies at a tertiary level.

Due to over-crowding in classes, learning takes place in morning and afternoon
shifts in many schools. Learning is strongly book-based due to limited facilities
and resources in schools.

FIRST LANGUAGE ASSESSMENT MATERIALS
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Vietnamese language background notes

The language

Vietnamese is the official language of Vietnam. During the period of French
rule, French was the language of administration and most educated Vietnamese
were fluent in that language. Since 1954, Viethamese has been the language of
education and administration.

Vietnamese was originally written in Chinese characters, later in a Vietnamese
version of the characters, and now is written in a Romanised alphabet with
accents. The alphabet has seven letters not used in English — a, a, d, e, 0, 0, u,
but does not include j, w, f, z.

The Vietnamese language has the following characteristics:

+ It is monosyllabic — there are no stressed or unstressed syllables in a word
(Viethamese students may find it difficult to keep up with the speed and
intonation of English, and often drop ‘s’, ‘ed’, ‘t’ etc. when speaking or reading
English.)

|t is phonetic

+ Itis tonal — six tonal markers are generally placed above syllables to distinguish
different meanings. For example, the simple word ma has many meanings,
depending on the inclusion of the markers: ma (ghost), ma (cheek), ma (tomb),
ma (appearance), ma (rice seedling) and ma (which, whom).

»  While there are no tenses and internal changes in Vietnamese words, word
order and the use of independent grammatical particles is important in forming
tenses in sentences, e.g. mua (buy), da mua (bought, have bought).

* Nouns do not carry plural markers (like ‘s’ in English), for example, mot con bo
(a cow), ba con bo (three cows).

Schooling

Education in Vietnam is highly regarded, representing the stepping stone to status
and financial success. Children between the ages of three and five years may go
to kindergarten. At five years of age they start primary school. Rural schools are
less well resourced than city schools, and city schools tend to have more qualified
and skilled teachers.

Traditionally the Vietnamese student’s attitude towards teachers is one of great
respect. The teacher was considered an exemplary person who guided students
morally and academically to the right way of life. A deferential manner is often
adopted by Vietnamese students to show respect to their teachers or elders.

FIRST LANGUAGE ASSESSMENT MATERIALS
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Examples of
completed recording sheets

RECORDING SHEET

~N

P Recaling fask (3

Instructions to students:

* Look at the alphabet.
- Tick (v) the correct word in the list

In this task the student demonstrated that s/he could:

+ match familiar words to pictures m
* recognise some words M
+ show awareness of letter—sound relationships M*
+ follow a simple instruction |Z|

Observable behaviours:

o student was wnsure about task after direction given - looked to MEA for direction
< read wethodically throngh all words in each list before waking choices

« te-read one list and chanced answer

sonnded out words to self

wsed finger to cross reference
* confused S with sh

Other comments:

Student indicated that he had never done such a task before. Nevertheless, he
seemed happy to have & go'

\. _J
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Examples of
completed recording sheets

e RECORDING SHEET
b\ Ting fask | N

Instructions to students:

* Fill in the missing letters.

In this task the student demonstrated that s/he could:
« form some letters correctly
+ position letters appropriately M
« show awareness of letter—sound relationships

« follow simple instructions

Observable behaviours:

student did not complete task

« was whashre of the order of the alphaber

« conld name some of the alphabet

asked whether each answer was correct

student holds held pen awhkwardly

« wrote in capital letters

o forwmed letters awhkwardly

Other comments:

Student was very anxions and whrsure but we proceeded to the next task
* knew the first, third and last letters of the task

\_ )
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Examples of

completed recording sheets

RECORDING SHEET

P Wrifing fask (5

Instructions to students:

» Write a sentence about each picture.

* write some sentences
« write legibly

* use and maintain simple, but
appropriate, tense or time markers

» attempt spelling by using familiar
letter patterns

Observable behaviours:

4
4
4

student completed task slowly but carefully

~N

In this task the student demonstrated that s/he could:

use some punctuation
write in the correct direction

seek assistance, if necessary

MENNE

self-correct, if necessary

read whole text before attempting ainy response

«_re-read sentences alond to self

stedent holds held pen awhkwardly

referred directly to illustrations and seewed to gain weaning from thew

Other comments:

Student approached task with interest and confidence, Worked guickly but was

careful, Tended tely on self rather than ask for assistance from MEA,

N\
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Name of student:

Date of birth:
Date of arrival in Australia:
Country of birth:

First language:

Language being assessed

Tasks attempted:

HENNnnEn.

Male |:| Female |:|

Has the student attended school before?

Yes |:| No |:|

Which language was used at school?

Reading task 1
Reading task 2
Reading task 3
Reading task 5
Reading task 6A
Reading task 6B
Reading task 6C
Reading task 7A
Reading task 7B

Reading task 8

Date:

Commencement time:

Writing task 1
Writing task 2
Writing task 3
Writing task 4
Writing task 5

Hininnn.

Writing task 6

[]

Writing task 7

Completion time:

Name of interpreter/MEA:

Name of teacher:

N\
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G RECORDING SHEET
b, Reccling fask | ~N

Instructions to students:

» Draw a line from the word to its picture.

In this task the student demonstrated that s/he could:
* recognise some words |:|
« match familiar words to pictures []

- show awareness of letter—sound relationships [ ]

Observable behaviours:

Other comments:

N - Y

\22)
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G RECORDING SHEET
W\ riting fask | N

Instructions to students:

+ Copy the words.

In this task the student demonstrated that s/he could:

+ hold a pen correctly |:|
+ form some letters correctly |:|
» write in the correct direction |:|

Observable behaviours:

Other comments:

N . Y

\23)
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RECORDING SHEET

P Reccing fask { 2 ]

Instructions to students:

» Look at the alphabet.
« Say the sound of each letter that the teacher points to.

» say the sounds of some letters |:|

» show awareness of letter—sound relationships |:|

Observable behaviours:

In this task the student demonstrated that s/he could:

~

Other comments:

S @

FIRST LANGUAGE ASSESSMENT MATERIALS &
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0 RECORDING SHEET
b\ iting fask | N

Instructions to students:

* Look at the alphabet.
»  Write the missing letters.

In this task the student demonstrated that s/he could:

+ could hold a pen correctly []
+ could form some letters correctly []
+ knew the order of letters of the alphabet |:|

Observable behaviours:

Other comments:

& —~ Y
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e RECORDING SHEET
Y Recing ok T

Instructions to students:

* Look at the alphabet.
- Tick (v) the correct word in the list

In this task the student demonstrated that s/he could:

- match familiar words to pictures []
* recognise some words []
+ show awareness of letter—-sound relationships []
- follow a simple instruction []

Observable behaviours:

Other comments:

N - Y
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e RECORDING SHEET
P \rifing fask T

Instructions to students:

* Fill in the missing letters.

In this task the student demonstrated that s/he could:
» form some letters correctly

+ position letters appropriately on the page

* show awareness of letter—sound relationships

+ follow simple instruction

oo

Observable behaviours:

Other comments:

& ~ Y

27)
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RECORDING SHEET

~

P \riting fask (4

Instructions to students:

» Write the missing word in each sentence.

In this task the student demonstrated that s/he could:

+ complete a simple sentence |:| + write in the correct direction |:|

+ self- correct, if necessary |:| » show awareness of |:|
. . letter—sound relationships

« write legibly []

- seek assistance, if necessary []

Observable behaviours:

Other comments:

- ®

FIRST LANGUAGE ASSESSMENT MATERIALS Z
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RECORDING SHEET

~

P Reccing fask {5 |

Instructions to students:

* Read the text.
» Write an appropriate word in each space.

In this task the student demonstrated that s/he could:

» use personal knowledge to gain |:| * monitor own reading
meaning from text

N

 use illustrations to gain
+ complete a cloze activity |:| meaning

L]

* re-read to clarify meaning |:| + seek assistance, if necessary

Observable behaviours:

Other comments:

N\ - Y

9
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RECORDING SHEET

~

P Writing task {5 |

Instructions to students:

» Write a sentence about each picture.

In this task the student demonstrated that s/he could:
* write some sentences * use some punctuation
« write legibly + write in the correct direction

* use and maintain simple but
appropriate tense or time markers

+ seek assistance, if necessary

NI

+ self-correct, if necessary

O oot

+ attempt spelling by using familiar
letter patterns

Observable behaviours:

Other comments:

N\ - )

©,
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/’W@@@ RECORDING SHEE\T

Instructions to students:

* Look at the picture and the title. * Retell the story.

» Answer the question: ‘What do you think
the story is going to be about?’

Complete the cloze activity.

* Answer the question: “What jobs did

* Read the story aloud. members of your family do in your
I?!

» Turn the text over. home country*

In this task the student demonstrated that s/he could:

« use title and illustrations to predict [[] - retellthe text in a logical se-
meaning quence

L]

* read a short text aloud « complete a cloze activity

N

* read with expression clarify or correct, if necessary

* monitor own reading

NN

Observable behaviours:

Other comments:

\_ - )

\,
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RECORDING SHEET

~

P \riting fask (6

Instructions to students:

» Write some sentences about jobs that different members of your family did in your
home country.

In this task the student demonstrated that s/he could:

+ construct a short text on a familiar topic |:| » attempt spelling by using familiar |:|
» use and maintain simple but appropriate |:| letter patterns

tense or time markers + self-correct, if necessary |:|
* use some puctuation |:| » seek assistance, if necessary |:|

Observable behaviours:

Other comments:

\

77N\
@
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RECORDING SHEET

~

P Rocaing task (7 178

Instructions to students:
* Read the text.

« Answer true or false next to each statement.

In this task the student demonstrated that s/he could:

« read longer texts fluently [[] - demonstrate interpretative []
+ monitor own reading ] l(Jcr;ge;s)tandmg of main ideas
» demonstrate literal understanding of |:|
main ideas in an informational text ) annllto locate vocabulary and |:|
(Q1-4) etai
- demonstrate literal understanding of 1] - justify response with reference []
to the text

supporting detail in informational text

Observable behaviours:

Other comments:

. ~ Y

3
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o RECORDING SHEET
b, Reccling fask | ~N

Instructions to students:
» Look at the diagram.
» Suggest an appropriate title.

* Read and follow the instructions.

In this task the student demonstrated that s/he could:

 use illustrations to predict meaning |:| + scan to locate vocabulary and |:|
+ demonstrate literal understanding of |:| detall
main ideas + seek assistance, if necessary |:|
» demonstrate interpretive understanding |:| + answer questions and follow |:|
of main ideas instructions

Observable behaviours:

Other comments:

N\

77N\
N,
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RECORDING SHEET
M (Please note that Writing task 7 should be given as the final taskm

Instructions to students:

» Write a story about:
— how you came to Australia
—  your country.

In this task the student demonstrated that s/he could:

» construct a short text on a given topic |:| * use appropriate adjectives and

« proof read for meaning adverbs

L]

+ link sentences using conjunc-

» proof read to identify and correct: _
tions

— spelling errors

—  punctuation errors * use appropriate punctuation

oo o o

use and maintain appropriate

* incomplete sentences ,
tense or time markers

HiEIEn

* use paragraphs

Observable behaviours:

Other comments:

N\
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Arabic tasks




Reading task 0

Draw a line from the word to its picture.

3 gl N EedST o Un o
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Writing task 0

Copy the words.
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Reading task e

Look at the alphabet.

Say the sound of each letter that the teacher points to.

E.gJ:u“l'l JJ;-?&EJJ&JI
) el Redall 0 i3 B > IST g L
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Writing task e

Look at the alphabet.
Write the missing letters.

T O Y1 It el
iadldt G Y1 ST
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Reading task e

Look at each picture.

Tick (/) the correct word in the list.

5300 )
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Writing task e

Fill in the missing letters.

Bl Bpuan VY O Y1 S
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Writing task 0

Write the missing word in each sentence.

D S B s RS '

-

N\

RV

RV

|

RV

~

ARABIC

©

)\



Reading task e

Read the text.

Write an appropriate word in each space.

.u.n.;.!i Tjﬁ\
.iipﬁgguwgt
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Writing task

Write a sentence about each picture.




Reading task @

Look at the picture and the title.

Answer the question: ‘What do you think the story is going to be about?’
Read the story aloud.

Ol gaadl g8y gl M) L)
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Reading task @

Turn the text over.
Retell the story.

ol B
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Reading task @

Fill the gaps in the sentences.
Answer the question: What jobs did members of your family do in your home country?
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Writing task o

Write some sentences about jobs that different members of your family did in your home
country.
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Reading task @

Read the text aloud.
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Reading task @

Answer true or false next to each statement.
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Reading task o

Look at the diagram.

Suggest an appropriate title.
Read and follow the instructions.
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Writing task a

Write a story about:
* how you came to Australia, or
* your country

N\
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Chinese tasks




Reading task "

Draw a line from the word to its picture.

B SCiEL ([BEs )
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Writing task 0

Copy the words.
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Reading task (l!'

Look at the alphabet.
Say the sound of each letter that the teacher points to.
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Wr iﬁ/’)g fask e (For Mainland and Taiwanese Students Only)

Look at the alphabet.

Write the missing letters.
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Reading task e

Look at each picture.

Tick (v) the correct word in the list.
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Writing task e

Fill in the missing letters.

EANRDRIES, H () B (GF) 7.
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Writing task 0

Write the missing word in each sentence.

SERLAIF.

_ RAZE () (R
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Qwﬂmfm%(t’

Read the text.
Write an appropriate word in each space.
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Writing task e

Write a sentence about each picture.

EE (E) &—1aF.
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I%nghmk(ﬂ,

Look at the picture and the title.
Answer the question: ‘What do you think the story is going to be about?’
Read the story aloud.
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Reading task @

Turn the text over.
Retell the story.
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Reading task @

Fill the gaps in the sentences.
Answer the question: What jobs did members of your family do in your home country?
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Writing task o

Write some sentences about jobs that different members of your family did in your home
country.
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Reading task @

Read the text aloud.

KE (B) i (:B) UTXE.

4 (@) sy )
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Reading task @

Answer true or false next to each statement.
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Reading task o

Look at the diagram.
Suggest an appropriate title.
Read and follow the instructions.

REEE (BE) 2 (&) —1MRE (B) HiRd (1R&) .
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Writing task a

Write a story about:
* how you came to Australia, or

+ your country

5 (8]) —1T#ZF @&k
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Khmer tasks




Reading task 0

Draw a line from the word to its picture.
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Writing task 0

Copy the words.
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Reading task e

Look at the alphabet.

Say the sound of each letter that the teacher points to.
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Writing task e

Look at the alphabet.
Write the missing letters.
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Reading task e

Look at each picture.
Tick (/) the correct word in the list.
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Writing task e

Fill in the missing letters.
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Writing task 0

Write the missing word in each sentence.
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Reading task e

Read the text.
Write an appropriate word in each space.

G BHEAUS
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Writing task e

Write a sentence about each picture.

GIFSTEAIIUNALI I UM NS 57
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Reading task @

Look at the picture and the title.

Answer the question: ‘What do you think the story is going to be about?’
Read the story aloud.
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Reading task @

Turn the text over.
Retell the story.
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Reading task @

Fill the gaps in the sentences.
Answer the question: What jobs did members of your family do in your home country?

BIGHIM G FIRENWIHRUNT I

H
o o [-] [~ | (=) 1 1 =3
G LIS N AIANIE: “sﬁmsmm'ﬁﬂmﬁjmﬁﬁmﬁjﬁa@ FNIIUESHATISEE
(2% (2] L) = 2 Gi (= ] =
ssla{urgpIBR?”

-

deeal{famiqas
b R NAS{ETA 3uffte B e
Abg AP AERI RS Brfiuiin ANEABLUSEEE
[FURI{AT U UM SERPIEI GRIRY EMARINEDY
ssl{gsniips  RAEEEEAR e esaings
P17 & FibEN smgsﬁgsfgu B 16
BNMIGAAME &) “Lgﬁfﬁgﬁ s§ugsgise ERRUTH A

sitss|Ugse] ANANGE1 STASeNMeY FARSTh{pURESIEAIS S
UG RIgNMEs madnthunhbamaiiuthis spmesmeeh

—

91

KHMER

)\



Writing task o

Write some sentences about jobs that different members of your family did in your home
country.
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Reading task @

Read the text aloud.

BIHIGHEUGHHII Q1A

4 )

MItE AN 1R

ipgrtgsndasiuiiamaiialmutecg sk Ghy ShaiugH
mitaANg (B oIuImIMnaiod1 wufgiss(un gnjronnis
s"lg‘}sajﬁésLﬁ‘j&Eﬁﬁmﬂ"sﬁ‘J&jsﬁﬁjﬁ;ssg'lcss'-mgjﬁﬂ rbg BEBRuASTIR
thiasaftasesganu (ReiktashiEdnanu

T RUIMATR AR AInITEasAESNAIBTIRsS]s (RE
A F/{Ri1 sdnnpsirassmwassiathan syl

lfRRanT punigisinafangre)n rbBrEms
PR AN SR AIHFsR BB UATE BBRGIRI

[grugRssBanmss sssifivitmanAfaun sl RMNuEium

sl ruAeal (s AsEH1ES] 54

KHMER



Reading task @

Answer true or false next to each statement.
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Reading task o

Look at the diagram.
Suggest an appropriate title.
Read and follow the instructions.
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Writing task a

Write a story about:
* how you came to Australia, or
* your country
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Somali tasks




Reading task 0

Draw a line from the word to its picture.

Xariig ku sawir xarafka ilaa sawirkeeda
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Writing task 0

Copy the words.

Hadalladaan koobiyaareey.
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Reading task e

Look at the alphabet.

Say the sound of each letter that the teacher points to.

Fiiri alfabeetadaan.

Ku dhawaaq codka xaraf waliba oo uu macallinka kuu tiimaamaamo.
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Writing task e

Look at the alphabet.
Write the missing letters.

Fiiri alfabeetadaan\xuruufta.

Qor xuruufaha ka maqgan.
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Reading task ('a'

Look at each picture.
Tick (/) the correct word in the list.

Fiiri masawir kasta.
Sax ama tikgareey erayga saxa ah. (/)

-

N\

dab
maqgas
fure

caano
muus
timir

rabaa
rah
ri

war
will
waran
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Writing task e

Fill in the missing letters.

Buuxi xarfaha ka magan

-
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Writing task 0

Write the missing word in each sentence.

Ku qor erayga ka magan jumlad kasta.

-

Kani waa

Kani waa

Kani waa

Kani waa

N\

SOMALI




Reading task e

Read the text.
Write an appropriate word in each space.

Akhri qoraalka.
Ku qor eray ku haboon meelaha banaan.

Gabdhaha waxay ku

Macalinkayga waa

~

dugsiga

saaxibiyaashay

SOMALI
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Writing task e

Write a sentence about each picture.

Qor jumlad ku saabsan sawir kasta.

("
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Reading task @

Look at the picture and the title.

Answer the question: ‘What do you think the story is going to be about?’
Read the story aloud.

Fiiri sawirkan iyo cinwaanka.

Ka jawaab su’aasha: Maxaad u malen karta waxa ay sheekadaan
Ku saabsan tahay ?

Kor u akhri sheekada.

Reerkayaga
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Waxaannu ku noollahay agal yar. Aabahey wuxuu ka shaqgeeyaa maalin

kasta dukaan.

Waxaan la noolahay Awowgey iyo Ayeydey. Waxey caawiyaan hooyadey waxeyna
xanaaneeyaan walaaykey iga yar. Waxey jecel yihiin inay ka shageeyaan beerta .
Hooyadey waxey ii kaxeysaa dugsiga. Dugsiga marka laga soo baxaana waxaan
caawiyaa aabahey si aan ula jarjaro qoryo laga dhigto dab. Waxaan kaloo caawiyaa

awowgey si uu cuntada u siiyo ariga. Hooyadey waxey nadiifisaa guriga waxeyna
noo karisaa cuntada.
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Reading task @

Turn the text over.
Retell the story.

Geddi wargaddaan.
Mar labaad sheeg sheekada.

-
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Reading task @

Fill the gaps in the sentences.

Answer the question: What jobs did members of your family do in your home country?

Buuxi jumlooyinkaan meelaha banaan.

Ka jawaab su’aasha: Xubnaha reerkiinu maxay gaban jireen marka ay waddankiina joogeen?

-

Aabahey wuxuu ka shageeyaa

Awowgey iyo Ayeydey

~

Cunto beerta.

Walaashey waxey caawisaa

Nadiifisaa guriga.

Waxaan aadaa

Waxaan caawiyaa

Si uu cunto u siiyo

ariga.

N\
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Writing task o

Write some sentences about jobs that different members of your family did in your
home country.

Qor jumlado dhowr ah oo ku saabsan shagooyinka ay xubnaha kala duwan ee qoyskiinna ka
gaban jireen waddankiinii.
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Reading task @

Read the text aloud.

Kor u aqri goraalkaan.

4 )
Webiyada

Webiyada muhiim ayey noo yihiin, gaasatan
beeralayda, ayey aad muhiim ugu yihiin. Webiga
waxaa uu warraabiyaa abuurka beerta si uu u

soo baxo una korana. Webiyada waxaa aay ka

soo billowdaan buuraha ayna ku dhammaadaan
baddaha, ama badda. Marka uu webiga ku darsamo
badda biyaha si ballaaran ayey u fidaan. Marka uu
webiga ku sii socdo badda, waxaa kale oo uu sidaa
carro ama dhowqo aad u cullus giimo weeyna u leh
beeraha, laakiin dhagaaqidda biyahaasi waxaa ay
kaga tagaan harrarka webiyadaasi carroo aad ugu
munaasib ah bereashada. Qiimaha weyn ay leedahay
carradaasi, ayaa waxaa ay berealeyda jecel yihiin in
ay mirahooda ku abuurtaan meelahaasi aannu soo
geexnay. Maadaama webiyadaasi ay leeyihiin ballac
aad u weyn ah, waqtiyada roobabka waaweyn waxaa
laga yaabaa inay daad isu beddelaan. Xilliyada
daadka, waa waqti qatar u ah beeralayda, waxaa

00 kale xilligaasi qatar ku sugan miraha beerta ka
baxa. Waqgtiyada intooda badan beeralayda waxaa ay
dhisaan Kanaallo si ay u warraabiyaan beerahooda.
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Reading task @

Answer true or false next to each statement.

Kaga jawaab sax ama qgallad su’aalaha hoosta ku goran

-

N\

Ku Jawaab Sax ama Oallad:

o Webiyada waxaay baalac ahaan u baallaaran yihiin xilliga
soo maritaanka buuraha.

9 Beeralaayda kannaalada waxaa ay u isticmaalaan si aay
biyahaasi ugu isticmaalaan meelo aad u dheer ama fog.

Q Beeralayda waxaa kale ay isticmaalaan biyaha roobka si
ay ugu warraabiyaan beerahooda aan wabiga u dhoweeyn.

O Wabiyada dhagaagooda waa uu cuslaadaa marka ay ku sii
dhowaadaan badda.

6 Webiga aad ayuu muhiim u yahay, maxaa yeelay waxaa

uu kaga tagaa carro ama dhowqo giimo weyn leh, agagaarka
webiga.

@ Webiga waa gatar maxaa yeelay waxaa ku nool xayawaan
dad-cun ah

SOMALI
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Reading task o

Look at the diagram.
Suggest an appropriate title.
Read and follow the instructions.

Fiiri sawirka.
Soo jeedi cinwaanka ku haboon.
Akhri kaddibna raac tiimaan-bixinta

4 )

——
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mirahan digirta ah maalinta aal

Ku qgor cinwaanka ku haboon.
Cabir dhererka abuurka.
Qor inta abuur walba koray maalin walba

\_ o
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Writing task a

Write a story about:
* how you came to Australia, or
* your country

Sheeka ka qor:
» sida aad ku timaaday Australia, ama
+ wadankaaga hooyo

-
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Reading task 0

Draw a line from the word to its picture.

Resme ait olan sozciikle resim arasina cizgi ¢iziniz.
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Writing task 0

Copy the words.

Sozclklerin aynisini yaziniz.
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Reading task e

Look at the alphabet.

Say

the sound of each letter that the teacher points to.

Alfabenin harflerine bakiniz.
Ogretmenin gésterdigi harfleri sdyleyiniz
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Writing task e

Look at the alphabet.
Write the missing letters.

Harflere bakiniz
Eksik harfleri bosluklara yaziniz

-
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Reading task ('a'

Look at each picture.
Tick (v) the correct word in the list.

Her resme bakiniz
(/) Listede dogru olan sdézctigii isaretleyiniz

-

Anahtar

elma
muz
kiraz

W,
keci
esek
kuzu

bebek

anne
cocuk

N\
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Writing task e

Fill in the missing letters.

Eksik birakilan harfleri yaziniz.
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Writing task 0

Write the missing word in each sentence.

Cumlede eksik olan s6zcigu yaziniz.

-

\
Bu bir
Bu bir
Bu bir
Bu bir
- o
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Reading task e

Read the text.
Write an appropriate word in each space.

Cumleleri okuyunuz.
Her bosluga uygun olan s6zciigui yaziniz.

athyorlar.

Ogretmen kitap

biniyor

TURKISH
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Writing task e

Write a sentence about each picture.

Her resim hakkinda birer cimle yaziniz.
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Reading task @

Look at the picture and the title.
Answer the question: ‘What do you think the story is going to be about?’
Read the story aloud.

Resme ve yazinin bashgina bakiniz.
Soruyu yanitla:‘Bu parca sizce neyle ilgilidir?’
Parcayi sesli okuyunuz.

4 )

UZUN AILESI

Uzun ailesi yedi kisidir. Baba Mehmet Uzun bir insaatta calismaktadir.
Anne Emine havaalaninda is bulmustur.

Ailenin UG¢ ¢ocugu vardir. Cocuklarin adlari Orhan, Fatma ve Emel‘dir.
Orhan on, Fatma onbir, Emel dort yasindadir.

Orhan ve Fatma her sabah okula giderler. Ogleden sonra ise evin islerini
yaparlar. Emel'i agabeyi Orhan sabahlari cocuk yuvasina birakir. Ablasi
Fatma, 6gleden sonra onu yuvadan alip eve getirir.

Ayrica evin alisverisini yapar. Okuldan ve evin islerinden kendilerine oyun
zamani kalmaz. Bu durum ikisini de cok lzer.
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Reading task @

Turn the text over.
Retell the story.

Yaziyi ters cevirip kapatiniz.
Parcayi anlatiniz.

-
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Reading task @

Fill the gaps in the sentences.
Answer the question: What jobs did members of your family do in your home country?

Cumlelerde birakilan bosluklari doldurunuz.
Soruyu yanitlayiniz: Ailedeki kisiler tlkenizde hangi isleri yapiyordu?

4 )
Uzun ailesi kisilik bir ailedir.
Mehmet Bey calismaktadir,
Anne Emine Hanim is
bulmustur.

Uzun ailesinin G¢ cocugu

Orhan Emel’i birakir.
Fatma evin yapar.
\_

®
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Writing task o

Write some sentences about jobs that different members of your family did in your home
country.

Ulkenizde aile tiyelerinin yaptiklari bazi isler hakkinda bir ka¢ ciimle yaziniz.
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Reading task @

Read the text aloud.

Parcayi sesli okuyunuz.

4 TURKIYE'NIN KALBI N

Ankara Turkiye’nin bagkentidir. Ankara 1926 yilina kadar ktguk bir
kasabaydi. Mustafa Kemal Ataturk’iin Kurtulus Savasini baslatmasiyla
Ankara, Turrk ve diinya tarihinde énemli bir sehir olmaya baslad. ic
Anadolu Bolgesinde yer alan Ankara, Tlrkiye'nin ortasindadir. 1926
yilinda baskent ilan edilmesinden sonra sehir hizla buyudu. Kiguk bir
kasabadan buguinku doért milyonluk modern bir sehir meydana geldi.
Ankara gercekten Turkiye’nin hem kalbi, hem de beynidir. Clinkii devle-

tin tim yonetim kadrolari burada bulunur. Turkiye Ankara'dan yonetilir.

Ankara sadece yonetim sehri degil ayni zamanda bir medeniyet sehridir.
Sehrin tarihi, yazyillar oncesine gider. En 6nemli eserleri; Ankara Kalesi,
Etnografya Mizesi, Hitit kalintilari ve Turkiye Cumhuriyeti'nin kurucusu
olan Ataturk’in kabri Anitkabir'dir.

N\
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Reading task @

Answer true or false next to each statement.

Her aciklamadan sonra dogru ya da yanhs yaziniz.

-

1 Ankara Turkiye'nin baskentidir.

@  Ankara Kuzey Anadolu bélgesinde yer alir
© Ankara1928 yilinda baskent ilan edilmistir.
©  Ankaranin nifusu dort milyondur.

© Ankara Turkiye'in hem kalbi, hem de beynidir

@ Anitkabir, Ataturk’tin kabrine verilen addir

N\
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Reading task o

Look at the diagram.
Suggest an appropriate title.
Read and follow the instructions.

Asagidaki resimlere bakiniz.
Uygun bir bashk bulunuz.
Bilgileri okuyup talimatlara uyunuz.

-

Bu cetveli kullaniniz

| T e A |||[I|m|

Resimlere bakarak sorulari yanitlayiniz.

1. Bitki 3. GUinde ne kadar blyumuis?

2. Bitki 2. Guin ve 5. Gun arasinda ne kadar uzamis?
3. Hangi glinde kokler ve sap tamamen dik duruyor?
K (A2
TURKISH @
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Writing task a

Write a story about:
* how you came to Australia, or
e your country

Avustralya’ya nasil geldiginiz, ya da
+ Ulkeniz hakkinda
« bir hikaye yaziniz.
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tasks




Reading task 0

Draw a line from the word to its picture.

V& ndi mot dusng it chii dén hinh tugng ting sao cho thich hop

4 )

con lan con ca
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Writing task 0

Copy the words.

Viét theo cac chi sau

con cho

N\
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Reading task

Look at the alphabet.

Say the sound of each letter that the teacher points to.

Nhin cac mau tuy.

Phat &m tling mau ty ma thay ¢d chi.
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Writing task e

Look at the alphabet.
Write the missing letters.

Nhin cac mau ty.
Viét xudng cac chii thiéu.
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Reading task e

Look at each picture.

Tick (/) the correct word in the list.

Nhin vaoc méi bic hinh.

Banh dau (v) cac chii dung vao & vudng.

N\

con heo

con ho

con dao

trai du do
trai banh

trai dua

cam
gua cam

cay kim
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Writing task

Fill in the missing letters.

Viét xudng céc chi thiéu.
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Writing task

Write the missing word in each sentence.

Dién cac chi thiéu vao trong mdi cau van.

Pay Ia

Pay la

Day la

bayla

N\
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Reading task e

Read the text.
Write an appropriate word in each space.

Boc bai van.

Bién vao khoang tréng nhiing chii thich hgp.

-

N\

“cac chau phai biét

Khi thay cé gido giai thich, chi bao cho chung ta diéu gi,

hoc sinh phai biét néi dé td long kinh trong.

Khi con chau trong nha gap ba ngoai,

dé té long kinh trong.
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Writing task e

Write a sentence about each picture.

Trén mdi bic hinh, hay viét mdt cau van miéu ta tdm hinh do.
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Reading task @

Look at the picture and the title.
Answer the question: ‘What do you think the story is going to be about?’
Read the story aloud.

Nhin vao bic tranh va tua dé.

Tra 161 cau hoi: “Em nghl cau chuyén sé& néi vé dé tai gi?”

Doc rd va Ién toan hd cau chuyén.

-

N\

~

Cubc song clia cac gia dinh Viét Nam & thén qué hdu nhu lic nao ciing ban ran. Ai
ai trong nha déu ¢é cdng viéc nao do dé lam. Mdi sang sém cha 16i ra rudng vudn
dé& lo cac ¢dng viéc dbéng ang hau cé thé nudi séng ca gia dinh. Me tdi & nha lo cho
ching tdi chuén bj di hoe, cham séc vudn quanh nha, cho ga vit &n va lo com nude
cho ca nha. Téi yédu dat nudc Vit Nam cla tdi 1&m, nhat 1& qué t6i vi do 14 ndi chdn
nhau cit rén cla tdi va tdi da sdng trong suébt thdi nién thiéu ¢ do.Cudc séng clia
cac gia dinh Viét Nam & thén qué hau nhu lic nao clng ban ron. Ai ai trong nha
déu ¢6 ¢dng viéc nao d6 dé 1am. Mai sang sém cha téi ra rudng vusn dé lo cac
cong viéc déng ang hdu co th& nudi séng ca gia dinh. Me toi & nha lo cho chung ti
chuén bi di hoe, chdm séc vudn quanh nha, cho ga vit an va lo com nuéc cho c2
nha. Téi yéu dat nuéc Viét Nam cla t6i 1dm, nhét |4 qué tdi vi dé 1a noi chon nhau
cat rdn cla toi va tdi da séng trong sudt thai nién thigu & dé.

POl SONG THON QUE

VIETNAMESE
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Reading task @

Turn the text over.
Retell the story.

Up t& gidy lai.

KE& lai toan bd cau chuyén.
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Reading task @

Fill the gaps in the sentences.
Answer the question: What jobs did members of your family do in your home country?

Bién vao khoang tréng trong cac cau.

Tra I8i cdu hdi sau: Khi cdn & qué nha, ngudi than trong gia dinh em |am c¢ac ¢ong

viéc gi hang ngay?

POl SONG THON QUE

Cudc sng ca cac gia dinh Viét Nam 8 thén qué h4u nhu ldc nao

clng . Ai ai trong nha déu co nao doé dé lam.
Mé&i s&ng sdm cha téi ra dé lo cac codng viéc _
hau cd thé nudi sdng ca gia dinh. Me t6i & nha lo cho chiing
toi di hoc, vugn quanh nha, cho ga vit &n va
lo com nudc cho ¢& nha. Téi yéu dai nude Viét Nam cda 16i [am, nhat la qué tai vi do
I nai ' cuUa t6i va t6i d& sbéng trong sudt
& dé.

\_ o)
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Writing task o

Write some sentences about jobs that different members of your family did in your home
country.

Viét vai dong miéu t& nhiing céng viéc khac nhau ma ngudi than trong gia dinh em
lam khi con & qué nha.
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Reading task @

Read the text aloud.

Boc bai van.

4 )

banh Ca

C6 rdt nhiéu ca sinh sdng trong céc séng, hd va bién 8 dat nudc Viét Nam.

G nhiing viing ven bidn va ven sdng, nhidu ngudi sinh séng chi y&u bing nghé
danh ca. Séng Clu Long 8 mién Nam Viét Nam la noi c6 nhiéu ca, dé la ¢a
nudc ngot.

Ngudi Viét Nam thuding thich &n cé tuoi - Ca khoéng an hét thusng duge ho dem
di mudi, phdi khd hodc [am mém.

Ngudn ¢é I6n nhat & Viét Nam 1a bd bién doc theo d4t nudc sust tir Béc vao
Nam. D6 12 ca bién hay con goi i ca nudc man. Danh ca bién thudng phai dung
nhitng thuyén I6n cling nhu 1UGi ddnh ca I6n hon.

Pa s6 dan Viét Nam déu thich &n cd. Nhiing nam lugng ca danh bat dude qua

nhiéu khdng dung hét, ngudi ta xuit cang ca ra cac nude khac.

N\

VIETNAMESE

®

)\



Reading task @

Answer true or false next to each statement.

Tra 18i dung hay sai cho méi cau.

N\

-

Panh c4a |a mét nghé rat chl yéu & Viét Nam.

C6 nhiéu ¢é & sdng Cliu Long.

Ngusi Viét Nam thusng thich &n ¢4 tudi.

Ca dugc an dudi nhiéu hinh thie.

Ca nudc min va ca nudc ngot cn phugng phap va dung cu
danh cé giéng nhau.

Ca xuét cang ra nudc ngoai dem lai nhiéu tién cho
Viét Nam.

VIETNAMESE
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Reading task o

Look at the diagram.
Suggest an appropriate title.
Read and follow the instructions.

Nhin vao hinh vé dudgi day.
NghT ra mot tya dé thich hgp.
Poc va lam theo cac yéu cau.

-

e e e e e

|l

g’
!4 )
¢fr||,;" -
”

Ngam hét déu

qua dém

Bailam

Dung thudc do vé bén trai

1. Do chiéu cao m&i ngay cda hat dau va cay con (mam).

2. Viét xudng kich thudc clia méi hat dau va cay con via do dugc.
3. Khoanh tron ngay hét dau hoic cay con cao nhat.

Ngay 6 ( Gig)

;;\_“
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Writing fask G

Write a story about:
* how you came to Australia, or
* your country

Viét mat doan vin ké vé:

Ed

Em dén Uc nhu thé nao
Qué huong clia em

+*

-

N\

VIETNAMESE

)

)\



	Cover
	Contents
	Introduction
	Using the materials
	Recording results 
	Notes for interpreters or MEAs
	Overview of skills and strategies
	Arabic language background notes
	Chinese language background notes
	Khmer language background notes
	Somali language background notes 
	Turkish language background notes
	Vietnamese language background notes
	Recording Sheets
	Examples of    completed recording sheets
	Arabic tasks
	Chinese tasks
	Khmer tasks
	Somali tasks
	Turkish tasks
	Vietnamese Tasks
	p8FirstLangAssess.pdf
	Cover
	Contents
	Introduction
	Using the materials
	Recording results 
	Notes for interpreters or MEAs
	Overview of skills and strategies
	Arabic language background notes
	Chinese language background notes
	Khmer language background notes
	Somali language background notes 
	Turkish language background notes
	Vietnamese language background notes
	Recording Sheets
	Examples of    completed recording sheets
	Arabic tasks
	Chinese tasks
	Khmer tasks
	Somali tasks
	Turkish tasks
	Vietnamese Tasks

	p24FirstLangAssess.pdf
	Cover
	Contents
	Introduction
	Using the materials
	Recording results 
	Notes for interpreters or MEAs
	Overview of skills and strategies
	Arabic language background notes
	Chinese language background notes
	Khmer language background notes
	Somali language background notes 
	Turkish language background notes
	Vietnamese language background notes
	Recording Sheets
	Examples of    completed recording sheets
	Arabic tasks
	Chinese tasks
	Khmer tasks
	Somali tasks
	Turkish tasks
	Vietnamese Tasks


	Button 472: 
	Button 322: 
	Button 323: 
	Introduction: 
	Using the materials: 
	Recording: 
	Notes for Interpreters: 
	Overview of skills: 
	Arabic Laanguage notes: 
	Chinese Language notes: 
	Khmer Language notes: 
	Somali Language notes: 
	Turkish Language notes: 
	Vietnamese Language notes: 
	Examples of completed records: 
	Recording Sheets: 
	Arabic Assessment Tasks: 
	Chinese Tasks: 
	Khmer Tasks: 
	Somali Tasks: 
	Turkish Tasks: 
	Vietnamese Tasks: 
	Button 324: 
	Button 325: 
	Button 182: 
	Button 183: 
	Button 326: 
	Button 327: 
	Button 328: 
	Button 329: 
	Button 189: 
	Button 330: 
	Button 331: 
	Button 332: 
	Button 333: 
	Button 334: 
	Button 335: 
	Button 336: 
	Button 337: 
	Button 338: 
	Button 339: 
	Button 341: 
	Button 342: 
	Button 343: 
	Button 344: 
	Button 345: 
	Button 346: 
	Button 347: 
	Button 348: 
	Button 349: 
	Button 350: 
	Button 351: 
	Button 352: 
	Button 353: 
	Button 354: 
	Button 355: 
	Button 356: 
	Button 357: 
	Button 358: 
	Button 359: 
	Button 360: 
	Button 361: 
	Button 362: 
	Button 363: 
	Button 364: 
	Button 365: 
	Button 366: 
	Button 367: 
	Button 368: 
	Button 369: 
	Button 370: 
	Button 371: 
	Button 372: 
	Button 373: 
	Button 374: 
	Button 375: 
	Button 376: 
	Button 377: 
	Button 378: 
	Button 379: 
	Button 380: 
	Button 381: 
	Button 382: 
	Button 383: 
	Button 384: 
	Button 385: 
	Button 386: 
	Button 387: 
	Button 388: 
	Button 389: 
	Button 390: 
	Button 391: 
	Button 392: 
	Button 393: 
	Button 394: 
	Button 395: 
	Button 396: 
	Button 397: 
	Button 398: 
	Button 399: 
	Button 400: 
	Button 401: 
	Button 402: 
	Button 403: 
	Button 404: 
	Button 405: 
	Button 406: 
	Button 407: 
	Button 408: 
	Button 409: 
	Button 410: 
	Button 411: 
	Button 412: 
	Button 413: 
	Button 414: 
	Button 415: 
	Button 416: 
	Button 417: 
	Button 418: 
	Button 419: 
	Button 420: 
	Button 421: 
	Button 422: 
	Button 423: 
	Button 424: 
	Button 425: 
	Button 426: 
	Button 427: 
	Button 428: 
	Button 429: 
	Button 430: 
	Button 431: 
	Button 432: 
	Button 433: 
	Button 434: 
	Button 435: 
	Button 436: 
	Button 437: 
	Button 438: 
	Button 439: 
	Button 440: 
	Button 441: 
	Button 442: 
	Button 443: 
	Button 444: 
	Button 445: 
	Button 446: 
	Button 447: 
	Button 448: 
	Button 449: 
	Button 450: 
	Button 451: 
	Button 452: 
	Button 453: 
	Button 454: 
	Button 455: 
	Button 456: 
	Button 457: 
	Button 458: 
	Button 459: 
	Button 460: 
	Button 461: 
	Button 462: 
	Button 184: 
	Button 340: 


